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The purpose of the project was to design and develop a
handbook to assist elementary teachers meeting the needs of at-risk
students. The strategies and ideas included in the handbook were
selected on the bases of current research and literature. In
addition, input was solicited from teachers, parents, and
administrators for the Clover Park School District in the State of
Washington.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
"lfl accept you as you are, I will make you worse, however, ifl treat
you as though you are what you are capable of becoming, I help you become
that." (Unkown).
As illustrated in the above quote, if students, all students, are to be
successful, educators should treat them like they already are. The paramount
duty of the educator is to establish a non-threatening learning environment for
students. At-risk students should also be included with-in this responsibility
since it is important to help them to feel comfortable and to know that they are
capable learners. Motivating at-risk students is perhaps one of the biggest
challenges that an educator faces. It is important to remember that at-risk
students really and truly want to learn in spite of past negative learning
experiences, often resulting in frustration. Positive interactions between
educators and students may be the determining factor when measuring the
amount of motivation a student possesses. One of the most effective methods
of demonstrating commitment to the at-risk student is to expose him/her to a
variety of teaching strategies that address his/her individual needs (Karlsson,
1997).
Current categorical programs designed to serve students with special
needs are proving to be ineffective and have caused a number of problems
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Many of today's students are at-risk of failure but do not qualify for special
services and are not given the remediation necessary for their success (Sartain,
1989).
Teachers are finding it increasingly difficult to address the needs of
students who continue falling further and further behind their peers while at
the same time, challenging students who are progressing at a desired rate. The
demand for programs which positively affect the educational success of each
student, including those with special needs, and those who are considered to
be academically at-risk, has become a central issue and concern for today's
educators.
As school districts in the state of Washington become more
accountable for the Essential Academic Learning Requirements to measure
the success of students, it becomes the educator's duty to prepare all students
to reach the standards. Research indicates when students who academically
fall below grade level in grades one through five they have a higher risk of
dropping out of high school in later years (Wong & Wang, 1994).
It is imperative therefore, that elementary teachers be given
guidelines and strategies to help prepare these targeted students to be
successful in middle schoo 1and high schoo I.
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Purpose of the Project
The purpose of the project was to design and develop a handbook to
assist elementary teachers in meeting the needs of at-risk students. The
strategies and ideas included in the handbook were selected on the basis of
current research and literature. In addition, input was solicited from teachers,
parents and administrators from the Clover Park School District in the State of
Washington.
Limitations of the Project
For the purposes of this project, it was necessary to establish the
following limitations:
1. Scope: The strategies included in the handbook were designed
specifically for use by elementary teachers and their work with at-risk
students in the Clover Park School District in the State of Washington.
2. Research: The research, literature and key elements reviewed were
primarily limited to the past ten years. Agency assistance for pertinent
materials was limited to the Johns Hopkins Success for All Foundation
and the State of Washington Office of Public Instruction (OSPI).
3. Targeted Population: The targeted population was at-risk elementary
students in grades Kindergarten through Five in the Clover Park
School District in the State of Washington.
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Definition of Terms

1. Appraise: To set a value; to estimate the worth, particularly by
persons appointed for the purpose
2. Assessment: A valuation made by authorized persons according
to their discretion
3. At-Risk: Low achieving students who are experiencing difficulty
in one or more of the core academic areas placing them at risk
failure, frustration, and retention.
4. Clover Park School District: The 21" largest public school
district in Washington State and the fourth largest of 15 in Pierce
County serving the Lakewood, Ft. Lewis Army Post and McChord

Air Force Base communities
5. Critique: A critical examination of the merits of a performance
6. Essential Academic Learning Requirements: Clear targets set
by the Office Superintendent of Public Instruction for students and
teachers in the State of Washington State
7. Remediation: Specific strategies designed and performed to
enhance understanding and mastery
8. Tutoring: One-on-one or small group instruction needed for the
mastery of a given subject area.

CHAPTER TWO

REVIEW OF RELATED LITERATURE
&

INFORMATION OBTAINED FROM SELECTED SOURCES

Introduction

The purpose of the project was to design and develop a handbook to
assist elementary teachers in meeting the needs of at-risk students. The
strategies and ideas included in the handbook were selected on the basis of
current research and literature. In addition, input was solicited from teachers,
parents and administrators from the Clover Park School District in the State of
Washington.
The review of research and literature summarized in Chapter Two has
been organized to address:
1. Adapted Instruction for the Student At-Risk
2. Parent Involvement
3. Goal Setting
4. Authentic Assessment Tools
5. Summary
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Adapted Instruction for the At-Risk Student
Many teachers complain about the time and effort that they must
utilize to meet the needs of at-risk students. Generally, practices that work
for the average student population will also work well for high and Iowachievers. Good teaching is good teaching. Effective teaching practices
should be made available to at-risk students as well as the average and
high achievers (). At-risk students have not been given the correct
opportunities for learning. The problem stems from the lack of
responsiveness by school systems. The inflexible organization and
curriculum, which has created the problem, needs to be eliminated (Hargis
1989). Students who come to school poorly prepared for necessary
academic learning are not likely to be drawn into learning activities that
are based upon a sedentary regimen oflecture and seatwork. Learning
activities which will actively invo Ive students are needed.
Studies consistently suggest that whole class instruction is the least
effective method to use with the at-risk student. Much better attention is
obtained when working in small groups (Sartain, 1989). One approach to
support this type oflearning would be to arrange the class in small groups
and to provide opportunities throughout the lesson for groups to problem
solve and work together. "Cooperative learning" and the variation called
"Team-Assisted Individualization" are suggested tools for differentiating
instruction (Good & Brophy, 1987). Cooperative learning can create fun
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and lively interactions for some students who are normally isolated and
unattached.
Authentic and genuine praise can serve to boost self-concept and
motivate at-risk students. In superior schools, academic awards are given
to a great majority of students throughout the year. Students can
anticipate reward and praise for the achievement of realistic goals (Sartain,
1989).
The literature indicates conflicting points of view when it comes to
how rigorous instruction should be. Some authors call for an increase in
expectations and the use of a challenging curriculum for at-risk students
(Honig, 1985). Others discuss how "at-risk students" are not capable of
dealing with the challenges of an average lesson and that teaching over the
heads of these students is counter productive (Swanson, 1989). Rigor is
considered to be the level and pace of instruction. However, there are
other factors that should be considered when planning to meet the needs of
all students in the classroom. Most materials which teachers utilize leave
little room for flexibility to meet varying student needs. Hence, teachers
find themselves teaching to the average or low students (Campion, 1992).

It would make more sense to set up learner directed, learner corrected
materials, which allow students to move forward from where they are with
a significant amount of challenge and support. Teachers have a
responsibility to provide active, interactive, explicit, multimodal
instruction that can motivate all students (Glazer & Ogle, 1994).

7

Technology has proven time and time again to have exciting
implications for making learning meaningful for all students. Linking
technology with good teaching practice can help to improve student
achievement (Bergen, 2000). Schools are moving in the direction of
incorporating technology and Internet access in every classroom. What a
wonderful resource! The biggest obstacle has been the purchasing of
hardware and software without adequate preparation for teachers who
need training to effectively integrate technology into their classroom
activities (Norman, 2000). According to the Department of Education, 80
percent of the nation's teachers feel unprepared to integrate computers into
classroom instruction (Furger, 1999). Time must be taken to challenge the
nation's preoccupation with standardized tests and rote learning, while
providing for technology to transform education. The time and effort that
it takes novice computer users to analyze software, integrate lesson plans,
and go through the necessary training can be overwhelming for teachers
focused on meeting stringent standards. Many things must be in place
before the wide range of educational programs can make a difference in
the classroom. As internet-based resources designed for classroom
teachers grow, these resources must be organized in a way, which helps
teachers find what they need easily on a grade-by-grade basis (Franklin,
2000). There are some wonderful sites available to educators and some
software designed to make technology lesson planning less time
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consuming. Exploring these resources is something that administrators
will have to address.

Parent Involvement

It has been suggested that parental support makes a major difference in
the lives of at-risk youth. Many at risk students come from homes where
education is not valued. Some parents have had negative experiences of
their own in school and don't place any demands for success on their
children. The tragedy of modem society is that families are not working at
the functional level they once did (Swanson, 1991). The fact of the matter
is that no matter how bad the circumstances are, or how little support the
family is providing, schools cannot take the place of the parent nor can
they provide a supportive home environment. However some gains have
been made when schools make positive efforts to reach out to parents who
are otherwise disengaged (Cafazzo, 1998).
There is a great deal of literature that stresses the importance of parent
involvement in schools. Some advice to consider includes the suggestion
that schools look closely at their community and make decisions based on
what individual staff members would be willing to participate in; then
look for sources that can compliment their ideas. All of the literature on
parent involvement seems to be tied together by one underlying theme the active involvement of parents in their child's education is absolutely
crucial for the overall success of the student. Therefore, the
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implementation of strategies to get parents involved becomes a vital
mission for the school especially when it comes to the success of students
at-risk.
Many hard-to-reach parents are often preoccupied with personal
difficulties. They might be living in the survival mode or may not be
equipped to handle the demands that society and the school bring (Glazer,
S.M. & Ogle, D 1994). "Project Better Day" for example, was initiated to
research factors effecting hard to reach parents while developing strategies
for schools to use to engage parents in school programs and home learning
(Loupe, 1998). The basic underlying theme of success throughout the
literature relates to the success of recruitment and positive interaction with
parents.

Goal Setting
Growing older and meeting expectations of others is a difficult task
under the best of circumstances. For at-risk youth that are struggling with
additional obstacles, everyday tasks can seem insurmountable. Goal
setting assumes that, by creating and achieving goals, an individual gains
greater autonomy and control in dealing with day-to-day challenges and
setbacks (Martinek & Hellison, 1998).
Madden, (1997) suggests that goal setting is something that students
should establish themselves and are set apart from standards. Standards
are expectations established by teachers, the district, or the state. Another
study found that goal setting is best accomplished by the student and the
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teacher workllg collaboratively to construct meaningful goals together
(Courtney & Abodeeb, 1999). The overall consensus seems to suggest
that the teacher can serve as a guide to lead students in the right direction
for seeing realistic, specific, obtainable goals. This is an opportunity for
students to look at where they are and to begin to focus on
accomplishments that they would like to achieve. It is during this initial
stage of the goal setting process where teachers can seize the opportunity
to model and discuss what goal setting is all about and how it can be used
to help guide learning process. Modeling goal setting language,
paraphrasing ideas and helping students to focus on necessary steps to
accomplish goals is a role that may be taken by the educator. It is also
important that students are frequently monitored and their achievements
acknowledged (Courtney & Abodeeb, 1999).
Some recurring strategies that teachers use for goal setting in the
classroom include:
1. Establish goals that are specific rather than general in nature.
2. Establish assessment tools, which students can use to periodically
determine how well they are doing at achieving goals.
3. Establish a reward/recognition system where all students are
acknowledged for their accomplishments.
4. Analyze procedures to ensure that they are free from teacher
attitudes that reflect any bias of gender, social class, or racial
group.
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5. Establish easy to follow procedures if students are not meeting
desired goals.
Many of these strategies for designing goals will look different from
school to school, yet they all have the same underlying objective: to
represent reflective activities that can help motivate all students
(Madden, 1997).

Authentic Assessment Tools
Assessment is an essential part of instruction. Testing can be a
valuable assessment tool for educators. The problem is that some educators
make too much of test scores. Only gross generalizations are revealed by
results of standardized testing and cannot begin to compare the richness of
what is learned when a teacher works with a student in a real learning
environment (Swanson, 1991).
The tests that are more important are the ones that are tied to the
curriculum and are used to guide instructional planning (Hargis, 1989). The
problem with this type of testing is that test scores often get used to assign
grades rather than used as a too I to guide instruction.
There are two types of testing that seem to be of benefit to instructors
when used correctly in the classroom; 1) one is curriculum-based assessment
that ties assessment to the curriculum content (Swanson, 1989), 2) portfolio
assessments which allow students to take a longitudinal view of their own
progress (Glazer & Ogle, 1994).

12

Curriculum-based assessment provides the teacher with information
that can serve as a wonderful tool for guiding instruction. Simply matching
instructional materials to the grade-level being taught will not help to address
the individual needs of the students. Using data obtained from curriculumbased assessment can help a teacher individualize instruction for at-risk
students.
Portfolios can be used to help students develop better self-assessment
skills and to establish a better means of communication among students,
parents, and teachers. Portfolios may also be used when educators are trying
to assess the whole child, because portfolios provide a much more
comprehensive look at student achievement, rather than the reliance on test
scores (Lambdin, 1994). One of misconceptions that some educators have is
that portfolios are the same as folders. They will keep sample of student work
in folder, share them at teacher conferences and think they have established a
portfolio system, when all they really did was create holders for work. For
portfolios to be effective tools to guide students through the accomplishment
of goals, they need to be accessible to students and they should be made to be
a part of the classroom activities (Lambdin, 1994). Teachers need to take an
active role in the handling of portfolios so they can guide students in labeling
and choosing materials to add, creating a table of contents, and guiding
students into becoming reflective as they assess their own work.
Portfolios can help both the student and the educator progress toward
established standards. If used correctly, students will become more thoughtful
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in what they are studying or creating. Students need to look for connections
when they reflect over what they have accomplished. Portfolios can be timeconsuming and labor intensive for teachers, but careful planning and the
establishment of routines can eliminate much wasted time and effort.

Summary
Educators who address the problems of at-risk learners will be
required to use careful planning and collaboration if their efforts are to be
successful. Individual efforts on the part of a few dedicated teachers will not
be enough. It is not sufficient for at-risk students to experience appropriate
instruction for a few hours a week and experience frustration during the
remainder of the school experience. All educators must participate in the
appropriate, meaningful, individualized, effective instruction that will meet
the needs of these targeted students.
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CHAPTER THREE
PROCEDURES FOR THE PROJECT

Introduction
The purpose of the project was to design and develop a handbook to
assist elementary teachers in meeting the needs of at-risk students. The
strategies and ideas included in the handbook were selected on the basis of
current research and literature. In addition, input was solicited from teachers,
parents and administrators from the Clover Park School District in the State of
Washington.
Chapter Three contains background information describing:

A. The need for the project.
B. The development of support for the project.
C. The subjects involved.
D. The procedures used.
Need for the Project
The need for this project was influenced by the following
considerations:
1. The writer, Lisa Boyd, worked as the Math Facilitator at Hillside
Elementary School from 1998- present, and discovered that her
peer instructors' greatest frustration stemmed from the fact that
there were no resources on hand that outlined steps to help them
meet the needs of at-risk students. This need initiated the process
of information gathering to create a working document that could
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be used as a resource for elementary teachers in the Clover Park
School District.
2. The Superintendent of Public Instruction, Terry Bergeson, has
mandated that all students must meet the standards of the 101h
Grade Washington Assessment of Student Learning (WASL) if
they are to graduate in the year 2008. It follows therefore, that
preparation for student mastery must begin at the elementary level
by attempting to meet individual learning needs.
3. It appears that schools that are more successful in helping students
meet the states standards have a common building-wide
implementation.
4. There is overwhehning evidence that positive parent involvement
in the educational process has a great impact for the success of
students at-risk. Goal setting has also been proven to be a powerful
motivational tool for students at-risk.
5. Undertaking this project coincided with the writer's graduate
studies in Educational Administration at Central Washington
University.

Development of Support for the Project
During the 1998-1999 school year, the writer began collaborating with
Maureen David, Curriculum Implementation Specialist, with the Clover Park
School District, to work on a plan to draft a handbook of strategies for
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teachers to use to help meet the needs of at-risk students. The handbook was
viewed as a resource to be used by elementary teachers within the district.
The need to develop the handbook was given immediate attention, in response
to the expressed need by teachers throughout the district. Teachers
acknowledged having a difficult time meeting the needs of at-risk students, as
well as maintaining an adequate pace through the required curriculum
materials as mandated by the district and the state. At the same time, an
alarming number of students were being promoted from one grade level to the
next, while academically falling further and further behind.
The strategies compiled for this handbook were chosen based on input
from teachers and administrators in the Clover Park District. The primary
criterion for selection was the perceived ease of implementation for teachers
in a regular classroom setting. Teachers devote a great deal of time and
attention on the administration of the general classroom curriculum, so it was
important that this handbook be designed in such a way as to not place any
unreasonable time constraints on the instructor.
The handbook should be perceived as a working document that may be
augmented or modified at a later date. Instructors using the handbook are
encouraged to select strategies which are effective in their individual learning
environment and to add ideas and note what was effective on the note pages
provided.
Early in school year 2000-2001, a support group of educators and
interested parents began the process of developing support for the project.
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They were encouraged to gather and share information from staff and other
related resources, which might influence the development of the handbook.
The support group included:
Clover Park School District. Central Office Employees:
Ms. Maureen David, Curriculum Specialist
Mrs. Suzanne Shade, Curriculum Specialist
Clover Park School District Employees:
Mrs. Rita Boyd, Teacher, Idlewild Elementary School
Mrs. Maureen Karras, Counselor, Hillside Elementary
Mr. Don McPherson, Principal, Hillside Elementary
Mrs. Kathy Nelson, Reading Specialist, Hillside
Mrs. Barbara Patrick, Principal, Retired
Mr. Tom Prentice, Principal, Tyee Park Elementary
Ms. Jennifer Ward, Teacher, Hillside Elementary
Parent Volunteers
Mrs. Jaqueline Jordan
Mrs. Rebecca Schueth
Mr. Kenneth Telsee
The writer, Lisa Boyd, was given the responsibility of compiling the
identified strategies in a comprehensive manual that could be used by
teachers. The writer believed that the implementation district-wide of the
suggested remediation strategies would increase the probability of the targeted
students meeting the standards outlined by the Washington Assessment of
Student Leaming (WASL). In addition, they would contribute to the overall
success of schools within the Clover Park School District.
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Procedures of the Project
The writer undertook the following steps to develop a handbook of
remediation strategies for teachers to implement when attempting to meet the
needs of students at-risk:
1. Information was gathered and evaluated from various sources
as identified in Chapter Two.
2. Parents were surveyed to determine their expectations for
meeting individual student needs.
3. The writer collaborated with professionals within the Clover
Park School District and visited the following learning sites in
the gathering of information:
a. Evergreen Elementary School
b. Heartwood Elementary School
c. Lake City Elementary School
d. Hillside Elementary School

Planned Implementation and Assessment of the Project

The project was designed to be a resource for educators who were
working to meet the needs of at-risk students at the elementary level. Copies
of the handbook will be distributed to all elementary schools within the Clover
Park School District. The Clover Park District Office will provide staff
development training through its Summer Institute, for teachers who are
interested in implementing the strategies outlined in the handbook.
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The initial stage of implementation will be the distribution of the
handbook to selected teachers who will take it back to their schools and share
the ideas and strategies with other staff members. The teachers using the
handbook will be asked to participate in a pre and post-testing program. The
data will determine whether there has been marked academic improvement for
at-risk students in the areas ofreading and math. Surveys will also be given in
the four participating schools to assess student satisfaction with teaching and
learning. A meeting at the end of the 2002 school year will be held to share
opinions of the implementation of the handbook's strategies. Since this is a
new resource available to teachers in the Clover Park District, adjustments

will be made as necessary based on the feedback from those implementing the
strategies.

CHAPTER FOUR

THE PROJECT

The purpose of the project was to design and develop a handbook to
assist elementary teachers in meeting the needs of at-risk students. The
strategies and ideas included in the handbook were selected on the basis of
current research and literature. In addition, input was solicited from teachers,
parents and administrators from the Clover Park School District in the State of
Washington.
The handbook in presented in the following pages in four units to
include:

Unit One -

Adapted Instruction

Unit Two -

Tutoring Strategies

Unit Three - Family Involvement
Unit Four -

Goal Setting & Authentic Assessment Tools
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A I-Iavdbook for Teachers
)\1eeti1lg the Needs of
At-Risk stude11ts

Adapted Instruction for
Students At-Risk

Adapted Instruction
Teachers can adapt instruction based on a variety of student
characteristics. These characteristics include the student's readiness, interests,
and learning styles. The two main reasons teachers adapt or modify
cuniculum are obvious student needs, and when the adaptations will increase
the likelihood that learners will understand important ideas and use important
skills more thoroughly as a result.
At-risk students may need:
•

Someone to help them identify and compensate for gaps in their
learning, so they can move ahead.

•

More opportunities for direct instruction or practice.

•

More structured or more concrete activities, with fewer steps, closer to
their own experiences.

•

A more deliberate pace oflearning.

Adapting instruction for the at-risk learner requires an adjustment in
teaching and learning to address the student's cunent academic proficiency
and help them to achieve maximum growth as learners. Figure 1.1 presents an
overview of adaptive adapted instruction.
All classrooms are multifaceted. A classroom where adaptive
instruction takes place on a consistent basis will vary from a traditional
classroom. Figure 1.2 highlights some suggested ways in which the two types
of classes may differ. Feel fee to add your own comparisons to the chart when
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relating to your own classroom experiences, and as you read through the rest
of the handbook. There is much comparability between the absolutely
traditional classroom and classroom where adaptations and individualized
instruction is the norm. For an interesting self-assessment, think of the two
columns as continuums. Place an X on each continuum where you assess
your current level of teaching is now, and place an X on where you'd like it to
be.
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Figure 1.1

Adapted Instruction
Is a teacher's response to learners needs
Guided by general principles of adaptive
instruction, such as

~

Meaningful

On Going

Tasks

Assessment
&

Adjustment
Flexible Grouping

Teachers can adapt

Content

11

Process

11

Product

II

Ability

According to Student's

Readiness

11

Interests

Through a range of strategies such as
Multiple intelligences
Jigsaw
Taped material
Anchor activities
Varying organizers
Varied texts
Varied supplementary
material

Tiered lessons
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Tiered centers

Varied questioning strategie

Tiered products

Interest centers

Learning contracts

Interest groups

Small-group instruction

Varied homework

Group investigation

Compacting

Independent study

Varied journal prompts

Literature circles

P4

Figure 1.2
Comparing Classrooms

Traditional Classrooms

Adapted Instructional Classrooms

•

Student differences are masked or acted
upon ·when problematic

•

Student differences are studied as a
basis for planning

•

Assessment is most common at the end
of planning to see "who got it"

•

Assessment is ongoing and diagnostic
to understand how to make instruction
more responsive to learner needs

•

A relatively narro\v sense of
intelligence prevails

•

Focus on multiple fonns of intelligences
is evident

•

A single definition of excellence exists

•

Excellence is defined in large measure
by individual growth from a starting

point

•

Student interest is frequently tapped

•

Whole-class instruction dominates

•

•

Students are frequently guided into
making interest-based learning choices

•

Many instructional arrangements are
used

Coverage of text and curriculum guides
drives instruction

•

Student readiness, interest, and learning
ability shape instruction

•

Mastery offucts and skills out-ofcontext are the focus of learning

•

Use of essential skills to make sense of
and understand key concepts and
principles is the focus ofleaming

•

Single option assignments are the norm

•

Multi-option assignments are frequently
used

•

Time is relatively inflexible

•

Time is used flexibly in accordance
with student need

•

A single text prevails

•

Multiple materials are provided

•

Single interpretations of ideas and
events may be sought

•

Multiple perspectives on ideas and
events are routinely sought

•

The teacher directs student behavior

•

The teacher facilitates student's skills at
becoming more self.reliant learners

•

The teacher solves problems

•

Students help other students and the
teacher solve problems

•

The teacher provides whole class
standards for grading

•

Students 'vork with the teacher to
establish both whole-class and
individual learning goals

•

A single form of assessment is often
used

•

Students are assessed in multiple 'vays
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Stations
Stations are different locations in the classroom where students work
on various tasks simultaneously. They can be used as frequent or occasional
tool in the learning process. Some of the positive components of using
stations to meet individual needs include:
•

The flexibility to allow different students to work on different tasks at
varying degrees of difficulty.

•

They invite flexible grouping because not all students need to go to all
stations all the time.

•

Station activities can vary from day to day based on the students who

will be assigned there.
•

Balance can be given to teacher and student choice

Example of Stations at work:
Mrs. Boyd's fourth grade class math assessment indicates a wide disparity in
the proficiency levels of the different students. Some students have difficulty
with math facts and algorithms, while others have an "instinctive"
understanding of all concepts including division. Mrs. Boyd chooses to use
learning stations to meet the student's needs:

•

Station One - Students receive direct instruction with the teacher.
They solve problems and check their work as the teacher circulates
through the other stations. They mark their progress on a clipboard
provided.
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•

Station Two - Students use manipulatives or drawn representations to
work with number computation and to explain and defend their work.

•

Station Three - Students practice with the computation on which they
need additional experience. They use teacher generated worksheets,
computer programs, or a textbook. They check their work using an
answer, calculator, or computer. Finally they write a self-evaluation
about their work.

•

Station Four - Math applications where students help run a store.
They are assigned various tasks from buying from catalogs to helping
purchase merchandise to sell at the store.

•

Station Five - The students work alone or in pairs to complete longterm projects that require use of mathematics in a variety of forms.
Length of projects will vary, as do topics.
Project diaries are used to help members of the group reflect and

record one another's progress. In the example illustrate above, adaptations for
various students are made throughout the process. The teacher has an
opportunity to vary the degree of difficulty to provide a good fit for each
student based on on-going assessment data.

Agendas
An agenda is a personalized list of tasks that a student must complete
in a specified period of time. The content of the student agendas throughout
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the class will have similar and dissimilar tasks in them. This system gives
students a sense of authority over their own learning. They decide which
tasks they will complete from the list of choices. While students work from
their agendas, the teacher has time to work with students who may need
additional help. The teacher can also take this time to assemble small groups
that may need guided work or direct instruction with a particular concept or
skill, (See Figure 1.3 for a sample agenda).
Agendas as an example of adapted instruction:

•

Allow the teache(°\dapt content by varying materials, subjects, and
topics with subjeVd degree of teacher support

•

Allow the teacher to adapt the degree of difficult to student needs .

•

Allow time for students to work on long-term projects where the
teacher can closely monitor their planning, research, quality of
thought, and production.

•

Grants the teacher flexibility to form groups of like readiness or
mixed-readiness.

•

Gives students choices based on interests and learning styles.
It is a daunting task for any teacher to plan every lesson, in every

subject, in such a way that individual needs are addressed at all times.
Agenda do however, allow teachers to concentrate adaptations for a specific
time of day, and still be effective in addressing a great array of student needs.
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Figure 1.3
Personal Agenda

Personal Agenda*for

Starting Date

Teacher and student
initials at successful
completion

Task

Special Instructions

Complete Hypercard
stack showing how a
volcano works.
Read your personal
choice biography.
Practice adding
fractions by
completing number
problems and word
problems on pp. 101106 ofthe workbook.
Complete research
for an article on why
volcanoes are located
where they are, for
our science
newspaper. Write the
article. Have the
editor review it with
you. Revise as
needed.
Complete at least two
spelling cycles.

Be sure to show
scientific accuracy
and computer skill.
Keep a reading log of
your progress.
Request assistance
from a teacher or a
friend if you have
difficulty.

Watch your
punctuation and
spelling! Don't let
them hamper your
great skill at
organizing ideas.

*Remember to complete you daily planning log; I'll call you for
conferences and instructions.
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Centers can serve a vital role when contemplating adapting instruction
because they:
•

Ensure that all students practice essential concepts and skills.

•

Include activities at varied levels of complexity.

•

Give students choices about what to study.

•

Focus on a variety of student interests.

•

Can include activities in a variety of multiple intelligences.

•

Provide the teacher with the opportunity to attend to individual needs.

The materials and tasks at learning centers are usually teacher
constructed with learning styles, interests, and readiness of students in mind.
The materials and tasks focus on mastery or extension of specific
understandings and skills. These materials and tasks also are more
exploratory than other assignments.
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Entry Points
Howard Gardner (e.g., 1993) has contributed greatly to the awareness
of students who come with a variety of intelligences. He has helped educators
to understand that children learn through different modalities and instruction
should be structured to reach them all. Gardner describes entry points as a
strategy for addressing varied intelligence profiles. He proposes student
exploration of a given topic through as many as five entry points:
I. Narrational Entry Point: Presenting a story or narrative about the

topic.
2. Logical-Quantitative Entry Point: Using numbers or
deductive/scientific approaches to the topic.
3. Foundational Entry Point: Examining the philosophy and
vocabulary that underline the topic or concept.
4. Aesthetic Entry Point: Focusing on the sensory features of the topic
or concept.
5. Experiential Entry Point: Using a hands-on approach where the
student deals directly with materials that represent the topic or
concept.

By introducing a topic of study through the various intelligences, the
teacher taps into student strengths and prior experiences. Despite the different
modes oflearning, students acquire a clear, connected, sense of the facts and
concepts of the topic. Adapted instruction is utilized through entry points by:
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•

Providing a range of research materials for each group at a variety of
reading levels.

•

Products students create will show that they have learned in varied
forms.

•

Students have the option to select the investigation that seems most
interesting to them.
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Tiered Activities
Tiered activities are very important when a teacher wants to ensure
that students with different learning needs work with the same essential ideas
and use the same key skills. For example, a student who struggles with
reading still needs to acquire a basic level of comprehension of the meaning of
a story. On the other hand, students who are very advanced readers will need
more advanced challenges when working with the same concepts.
Teachers use tiered activities so all students focus on essential
understanding and skills but at different levels of complexity. The steps
involved in creating a tiered activity (see Figure 1.4):
•

Select the concept, generalization, and skill that will be the focus of
the activity for all learners.

•

Think about the students for whom you are planning the activity.

•

Create one activity or use one that was successful in the past.

•

Think about or actually draw a picture of a ladder. The top rung will
represent the high achievers and the bottom rung will represent low
achievers.
1. Reproduce the activity along the ladder to provide different

versions at different degrees of difficulty.
2. Match a version of the task to each student.
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Learning Contracts
There are many approaches to using learning contracts (e.g., Bert,
1975; Knowles, 1986; Tomlinson, 1997; Winebrenner, 1992), but each
approach includes an opportunity for students to work independently on
material that is largely teacher-directed. The learning contract is an agreement
between the teacher and the student that allows the student some choices in
how the acquire the skills being taught. A contract includes:
•

Important learning objectives

•

An outline of skills that need to be practiced and mastered.

•

Specific guidelines and tirnelines for students to adhere to.

•

Signatures of both the teacher and the student.

The teacher can grade the students on the contracted activities in three
different ways. First, each student gets a grade based on how well they
worked. Second, a spot check of one or two assignments can be used to check
for completion, accuracy, and quality. Third, each student can select two
assignments from the contract to contribute to an overall class project on the
topic. These two assignments are assessed by the student, a peer, and the
teacher. A quality checklist posted in the class for each type of assignment.
Figures 1.5 and 1.6 are two examples oflearning contracts. The
contract with the circles (Fig. 1.5) is to be completed by lower achieving
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student while the one with the squares (Fig. 1.6) is developed for more of a
challenge.
Contracts allow the teacher to adapt content and process while still
focusing students to work on the same essential concepts, understandings, and
skills.
Contracts allow adaptations to be made by the instructor based on the
readiness, interest, and learning abilities of the students. The use of contracts
allows students to engage in activities that are challenging with a likelihood of
success. The balance of whole-class instruction and contract work offers a
good mix of teacher direction and student centeredness. The teacher will have
an opportunity to work individually or in small groups with students who need
additional help, while others work to complete the items on their contract.
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Compacting
Compacting encourages the instructor to assess students before
beginning a unit of study or development of a skill. Students who do well on
the preassesment (seventy-five percent correct or better) should not be
required to relearn material in which they have already mastered. Compacting
can take on the three stages, teachers document:
•

What the student already knows (and evidence for that conclusion).

•

What the pre-assessment indicates the student does not know about the
topic or skill (and plans for how the student will learn those things).

•

A plan for meaningful and challenging use of the student's time.

This can lead to a great opportunity for peer tutoring discussed in the
second unit of this handbook.

Problem-Based Learning
This approach to learning places students in the active role of solving
problems in much the same way as adults do in their jobs. The teacher
presents students with an unclear, complex problem. Then students seek
additional information, define the problem, locate and appropriately use valid
resources, make decisions about solutions, pose a solution, communicate that
solution to others, and assess the solution's effectiveness. The strategy calls
on varied learning strengths, allows the use of a variety of resources, and
provides a balance between student choice and teacher coaching. It also
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provides an opportunity to address student readiness, interests, and learning
abilities.

Group Investigation

Focusing on student interest, this strategy allows students to work in
small groups to research and present a topic. Research material provided for
this strategy should be provided with a diverse range of complexity to address
student readiness. As all students work together, to complete the project, they
must also have the opportunity to work independently to evaluate and analyze
the outcomes of the project.

This is another strategy that allows high

achievers to help those that are struggling with concept development.

Independent Study

Most students, especially the at-risk learners, need opportunities to
become independent learners. Teachers should therefore add lessons that
have students manage their time, set goals, and assess their own progress.
Independent study is a great opportunity for students to develop talent
in areas that interest them. Teachers must keep in mind that independent
study needs to meet students at their current readiness for independence and
move them more toward independence sequentially.
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Choice Boards

When using choice boards, changing assignment are placed in
permanent pockets. By requiring a student to make a work selection from a
particular row, the teacher targets work toward student need, but at the same
time allows student choice. A Choice Board is a nice tool to use when
attempting to meet the different stages of readiness in the class. For young,
nonreaders, the cards can be coded with icons or colors. For older students,
the cards may use words to designate a task area in the room. In either case,
full instructions for the task are given at the place the student works, not on
the Choice Board itself.

Portfolios

These collections of student work are excellent for helping children set
appropriate learning goals and evaluate their growth. They also are powerful
tools to help teachers and parents reflect on student growth over time. They
can be an important aspect of every part of instruction, at every age. They
also focus on readiness, interest, and learning abilities of students. Portfolios
provide motivation because of a heavy emphasis on student choice. They also
provide an ongoing means of assessment, which help teachers see students as
individuals.
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Reflection

In all of the examples of teaching strategies that can be used to adapt
curriculum to students needs, teachers have to put a lot of effort into analyzing
where students are, in reference to their readiness and learning abilities. It is
recommended that adaptations to instruction be implemented in small
increments. It's better to do a few things effectively. Set goals for yourself,
and stay with them, but make sure they are reasonable goals. Like students,
teachers grow best with moderate challenge. Trying to do too much at one
time can be overwhelming. Here are some small but significant starts that
might work for someone just getting started:
•

Assess students before you begin to teach a skill or topic. Study the
results of the preassessment and their implications for you and your
students.

•

Look at all work students do as indicators of need, not marks in a
grade book.

•

Try creating one adapted lesson per unit.

•

Make adaptations for one product per semester.

•

Find multiple resources for a couple of key parts for your curriculum.
For example, consider using several texts, supplementary books at
varied readability levels, videos, or audiotapes that you or volunteers
make over time.

•

Establish class criteria for success with products. Then work with
individual students to add personal criteria to their lists.
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•

Develop and use a two-day learning contract the first marking period,
a four-day contract the second marking period, and a week-long
contract the third marking period.

•

Give students more choices about how to work, how to express
learning, or which homework assignment to do.

These are just a few possibilities. The idea is to commit yourself to
future growth. Then try something new, reflect on what you learned from the
experience, and apply those insights on the next new step.
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NOTES

FAM:ILY
INVOLVEM:ENT

Family Involvement
Developing effective partnerships with families is not an easy task. It

will take a great deal of effort from the complete school staff. As a teacher, it
will be your responsibility to collaborate with administrators and support staff
to create an environment that welcomes parents and encourages them to ask
questions and voice their concerns, as well as to participate appropriately in
decision making.
Schools that are most effective in engaging parents and other family
members will look beyond the traditional methods of parent involvement.
Customary patterns, like membership in the Parent, Teacher Association and
attending annual conferences, should progress to a broader level of
participation that makes parents full partners in the education of their children.
This unit will suggest ways that teachers and staff can work together to
build strong partnerships with parents. It is organized around strategies for
overcoming common barriers to family involvement in schools. These
strategies include:
•

Overcoming time and resource constraints.

•

Providing information and training to parents and school staff.

•

Restructuring schools to support family involvement.

•

Bridging school and family differences.

•

Tapping external supports for partnerships.
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Overcoming Time and Resource Constraints
Strategies used to assist teachers in finding time to develop schoolfamily partnership will need a full commitment from the entire school
community. Making this effort a priority will help in the success of all
children. Some strategies that may help teachers find time to devote towards
building family partnerships are:
•

Assigning parent coordinators or home-schoo I liaisons to help teachers
maintain contact with parents through home visits or by volunteering
in the classroom for teachers, so they have time to meet with parents.
Title I funding in some schools may bused for this purpose. This
person could possibly coordinate a parent networking system to assist
in the communication of information to parents, students, and
community members about corning events. They may also hold
periodic parent orientation meetings to inform parents on ways to
actively be involved in the educational process.

•

Providing time during the school day for teachers to meet with parents
or visit them at their homes.

•

Providing stipends or compensatory time-off for teacher to meet with
parents after school hours.

•

Using technology to support school-home communication. The
Clover Park School District has access to the Tacoma News Tribune
School-line service, where teachers can leave daily or weekly
messages to update parents on classroom events. Email is a nice tool
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for teachers to use as well, as it allows for contact with several parents
at one time. Parents can also be encouraged to communicate with the
teacher via the computer, by accessing computers at local schools &
libraries if they don't have one available at home.
•

Investing in resources and materials that can be used at workshops to
inform parents about effective involvement in the school.

Helping Parents Overcome Time and Resource Constraints

In addition to the time constraints faced by teachers, consideration must be
given to time pressures facing parents. Some simple strategies to follow to
meet the needs of parents with time constraints include:
•

Schedule meetings at varying times like nights and weekends to
accommodate schedules of working parents.

•

Provide early notices of meeting and activities, allowing parents
time to adjust their schedules

•

Establish homework hotlines or (the school-line) or voice mail
systems to parents can stay in touch with schoolwork without
leaving their homes.

•

Offer the same event more than once, at different times to
accommodate different work schedules.

•

Have a system in place to conduct home visits. As safety becomes
an issue at times with home visits, it is recommended that they be
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conducted in pairs or small teams and only when prior
arrangements have been made.

•

If students are bused to school outside of walking distance,
consider holding parent teacher conferences at a location outside of
the school that is close to students' homes.

•

Provide incentives for families to come out to participate like free
childcare, or potluck events.

•

Create a family resource center where families can come at
anytime to get information on school activities. This can also be a
place where volunteers can pick up jobs that can be completed at
home such as preparing mailings, making phone calls, and writing
newsletters.

Providing Information and Training to Parents and
School Staff
Without the information and skills to communicate with each other,
misperceptions and distrust can flourish between parents and teachers.
Through workshops and a variety of outreach activities such as informative
newsletters, handbooks, and home visits, parent and school staff across these
programs may find ways to trust each other and work together to help
children, especially at-risk children, succeed in school. Strategies included in
this handbook focus on helping parents support learning at home, preparing
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parents to participate in school decision-making, and providing teachers,
principals, and school staff, with strategies for reaching out to parents and
working with them as partners.

Training to Inform Parents
Parent training activities listed in this handbook focus on one or more
of four areas of parent involvement: parenting, learning at home, decisionmaking in schools, and volunteering.
Workshops on parenting help families learn about child development
and how to support student academic learning. Parenting workshops cover a
number of different issues, such as children's language development and
learning styles, parent nurturing and discipline strategies, child abuse
prevention, and nutrition and health practices. For example, a workshop may
focus on such topics as the relationship between child achievement and parent
expectations, skills to prevent children from engaging in unhealthy behaviors,
and anger management. Training can also be done for "mentor parents"
where parents can learn about strategies to help children learn and outreach
strategies the build partnerships between schools and families.
Teachers can work together to build resources that will help parents
reach their own academic and vocational goals. In collaboration with local
community colleges, and vocational institutes, many programs are provided
that can assist parents in obtaining their General Education Development
(GED) credential, college credit, or develop job related skills.
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One way to let parents know of your commitment to partnerships is to
take a workshop with them. For example, you may design a computer
workshop where you have someone from the district office come in and
conduct a class on computers where parents, teachers, and students are all
participants.

Helping Parents Support Learning At Home
Parents can be empowered when they are provided with tools that can
help students with curriculum-based activities, homework, and other academic
decisions and planning. Some suggested activities for this purpose include:
•

Providing a series of workshops that will demonstrate how to help
children with reading a math at home and hands-on teaching
techniques that can easily be used at home. Some workshops can also
be used to make educational items that can be taken and used at home
such as flash cards and board games.

•

Many workshops can be held that will directly tie into a school's goal
as designated in the school plans. These workshops may include:
1. Math nights - where parents explore curriculum ideas that can be
used at home.
2. Science activity workshops - where families can participate in
hands-on learning activities that make the scientific process fun
and exciting. Packets could be passed out that list a variety of
ways to have fun with science at home.
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3. Study skills information - where families can gain information on
study skills that help prepare students for required tests. Parents
can also learn how to interpret test results to identify the areas in
which their children may need further assistance.
•

Invite parents of at-risk children to participate on various school
committees and the site council. Parents that know exactly what the
goals of the school are and how the budget is handled to meet the
needs of all students may develop stronger bond with the school and
be more supportive of the goals. Many times the parents selected for
these tasks are the ones that are already interested in being active in
the school environment; the suggestion here is that parents that would
normally not participate be invited.

•

Take some time to create and implement strategies that encourage
volunteer participation. Design a packet that outlines specific
activities that volunteers can participate in and provide training to
family members on how to volunteer useful assistance to school, staff
and students. Providing incentives, whatever fits your school
philosophy and budget, for this purpose may be a helpful tool.
Training can also include teaching parents about the basic school
office procedures, such as answering phone, using the copy machine,
and sorting mail into teacher boxes.
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•

Forming a committee to work with teachers from other schools along
with a representative from the district office to create a district-wide
volunteer manual could be something to consider.

Training for Teachers
Special training for teachers and other school staff can play a key role
in dispelling some of the misconceptions and stereotypes that become barriers
to effective partnerships between parents and teachers. Some activities that
may help to support this goal include:
•

Having students or parents take staff on a tour of the local
neighborhood. Many teachers live outside of the community in which
they work have formed some preconceived notions about the
community that may not be true. Taking a first-hand look at where
students live and the community that they live in gives insight on what
children may be going through. Teachers may be amazed to find that
living conditions are much better than they actually anticipated.

•

Staff development funding can be directed to train teachers in the area
of parent involvement and home-school communication. As the site
council comes together to decided how staff development or "Learning
Improvement Days" (LID Days), are to be focused, parent
involvement may be one of the main focuses where training can look
at obstacles to parent involvement, awareness of parents' negative
experiences with schools that hinder their active participation, and
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teacher bias awareness that may stem from a parent's different socioeconomic status, race, gender, physical appearance, or language
ability.
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Restructuring Schools to Support Family Involvement
To create a welcoming environment for parents, one that enlists their
support in helping their children achieve, schools may consider adopting
changes that make them more personal and inviting places. There are some
easy to follow steps to ensure that your school is an inviting place to include:
•

Posting directional signs to direct parents to the office and other
places of interest.

•

Creating a place where parent volunteers can meet and work that is
warm and inviting.

•

Training all staff to welcome parents with a positive attitude.

•

As safety issues becomes a paramount issue in schools, it is
important to have a system in place where volunteers and family
members in the building obtain a visitor's badge to wear that can
be recognized by all staff members.

•

Employ a staff member to search for grants that could help to
support a parent resource center within the school. This center
could be staffed by a paid parent who would operate a lending
library of educational materials that parents could use with their
students at home. It could also house a copy machine, a laminating
machine, and other items that could encourage parents to help in
the preparation oflearning materials for classroom use.
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Involving parents around their interests and needs may be a viable way
to enhance participation. One way to accomplish this is to ask parents to
share their interests, needs, idea, and goals for family involvement on an
ongoing basis. Some strategies to accomplish this task include:
•

Conduct surveys with which parents can voice concerns and
suggestions.

•

Create teams that will walk door-to-door to talk with parent
about their needs and gather ideas about how to improve the
school.

•

Work together with parents to create reform initiatives to
facilitate closer student, teacher, and parent relations. This
team can create an action plan that best meets the needs of the
school.

•

Invite parents to an out-of-town school retreat to work together
on school related issues.

•

Create partnerships with health care providers in the
community to provide dental care, counseling, and health care
to low-income families within the school.
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Bridging School and Family Differences
Language and cultural differences as well as differences in educational
attainment separating families and school staff can make communication and
family participation in.school activities difficult. It takes a lot of hard work
and a deliberate focus to bridge these differences and cultivate meaningful
school-family connections.

Reaching Ont to Parents with Little Formal Education
Many at-risk students come from homes where parents may not easily
understand all of the written communications sent to them, and may see
themselves as unprepared to help their children with homework or
schoolwork. In addition, parents with negative experiences in their own
schooliog may have trouble supporting school programs. Some suggested
activities to overcome this barrier include:
•

The use of oral communication to reiterate information that goes home
in a written format. This may be accomplished by creating a parent
phone tree that involves parents calling one another to relate pertinent
information about the school.

•

Create on-going workshops expose parents to first-hand experiences
with the curriculum presented and the various levels.

•

Partner with community colleges to offer adult reading and technology
classes for parents that can be held within the school.
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•

Combine parent meetings and open houses with fun events, such as
family bingo night or a family fun night, in order to draw more parents
to the school.

•

Come up with creative activities that will make literacy a family affair.

Breaking the Language Barrier
The Clover Park School District in Washington State serves many
students that come from families with limited English skills. Most strategies
for overcoming this barrier include some form of bilingual service for
communicating with families about school programs and children's progress.
Many schools use bilingual parent liaisons, instructional aides, counselors,
and parent volunteers to reach out to families through a variety of schoolhome communications as well as parent workshops or classes. Some of these
strategies include:
•

The provision of translation services for parent involvement activities
including school-home communications, parenting training, and
participation in decision-making.

•

Phone calls being made by volunteers to non-English speaking parents
to inform them of important events and relate information from the
teacher.

•

Having a volunteer translate newsletters and other printed materials in
more than one language as necessary for clear understanding from all.
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•

Offering adult English as a Second Language (ESL) classes during
non-school hours.

Tapping External Supports for Partnerships
Many schools within the Clover Park School District have nourished and
strengthened school-family partnerships by tapping the supports available in
their local communities and beyond. Collaborative efforts to provide families
and schools with the tools they need to support learning can be cultivated
through partnerships with local businesses, agencies and colleges and
universities, as well as supports provided by the school district and the state.
Some suggested ways to build these partnerships include:
•

Forming partnerships with the vocational schoo~ community
colleges, and universities to provide services to students in the
school to include:
J>-

Students at the beauty school that may provide free
haircuts.

l>-

Dental students that may provide free dental screenings.

J>-

Elementary education students that may conduct practicum
experiences within the school.

It will take a close evaluation from staff members to tap into the
unlimited resources that may be available in your school community. It takes
a plan to know how to ask for assistance. A place to begin may to be come up
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with a list of ideas of how cooperation of various agencies and business with
the school can benefit the agencies and business. Some things to consider for
this purpose include offering:
•

Ads

•

Public acknowledgement

•

Banners

•

Tax deductions

•

News releases

When you begin to take a look at the various agencies and business that
may help some places to consider may include:
•

Churches

•

Civic groups

•

Fraternities & Sororities

•

City/County employees

•

Hospitals

•

Local business

•

Community Service Organizations

•

Youth/Senior Groups

•

Local Public Libraries

Before reaching out to businesses you may want to have some specific
things prepared to say and to present to include:
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•

Phrase starters like:
~

Will you support our school by ...

~

Would you consider. ..

~

Could you support ...

Preparing items to market the school like:
•

Creative portfolios

•

Brochures

•

Pictures of events/involving students, families, and community
members

•

Published articles about the school

•

Plans for upcoming events

Some effective marketing strategies to consider when you approach local
businesses and organizations include:
•

Going in person

•

Making prior arrangements for meetings

•

Planning a presentation listing specific needs

•

Being as simple and brief as possible

•

Conveying enthusiasm about the school and it's programs

Some of the things that you may consider asking for include:
•

Products & Merchandise
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•

In-kind Donations

•

Money

•

Volunteer support to enhance curriculum success

•

Equipment

•

Expertise & Training

•

Incentives

•

Coupons

The list can certainly grow as you begin to examine the local businesses
and agencies in your school community and think about necessary items to
meet the needs of your school.
There are many resources available at the district level in the Clover
Park School District that can provide support to schools in an effort to
strengthen family connections. There is a Curriculum Specialist assigned to
each building within the Clover Park District. This person can help collect
resources that can be used to achieve some of the above listed goals. The
district also has a technology support team that is available to support schools
and families in maximizing the use of technology systems to support on-going
school-family connections.

Conclusions About Family Involvement
In discussions and meetings with local educators and parents within the
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Clover Park School District about parent involvement and the benefit to
students at-risk, some common themes have developed. In schools where
positive relationships with parents are evident, it has taken a team effort to
make the partnerships effective. When implementing strategies to build
bridges between schools and parents one may want to consider the following
points:
~

There is no "one size fits all" approach to partnerships. Build on what
works well for your school.

•

Training for parents and teachers is an essential investment.

•

Effective communication is the foundation of successful partnerships.

•

Flexibility and diversity are key.

•

Projects need to take advantage of training, assistance, and fimding
offered outside of school.

•

Change takes time and patience.

Although success in school-family partnerships rarely comes easily,
the benefits to students and their educational success can be well worth the
hard work required to build and sustain partnerships.
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NOTES

Tutoring Strategies

Tutoring Strategies

As meeting the needs of at-risk students is an important task for every
teacher, it becomes viably important that a variety of strategies be available
for accomplishing this goal. There are mixed reviews when relating to the
success of tutoring programs, however there are some suggested strategies
that seem to be present whenever tutoring intervention strategies are
successful. These include:
•

Careful planning outlining clear, specific objectives

•

Assessment of needs and resources

•

Training

•

Evaluation

Tutoring can be a school-wide or class-wide activity. It will vary in its
implementation from school to school based on the needs of the students. As
with all of the other strategies used in remediation suggested in the handbook,
the more actively engaged the students are in the process, the higher the
degree of success. Some of the varying elements of successful tutoring
strategies include:
•

Tutoring facilitated by teachers

•

Tutoring facilitated by trained volunteers

•

Tutoring facilitated by homogeneous peers & cross-age tutoring

•

School-wide tutoring programs
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Tutoring Facilitated by Teachers
When teachers want to meet the needs of at-risk students in the
classroom. One strategy is to identify methods to deliver instruction through
individual or small group tutoring sessions. Designing a classroom to
accommodate students who are responsible for completing a variety of
activities, sets the stage for the teacher who wants to use some of that time to
tutor struggling students. For this to be effective, teachers must take the time
to assess students' needs. If there is a small group of students who are
struggling with the same skill or concept, the deficiency can be determined
through pre-tests and informal assessments. Once student needs have been
identified, goals for remedial strategies can be established. Specific and
measurable outcomes for each tutoring session should be developed and used
as a gauge to determine student success. The teacher has several options on
how to set up remedial instruction within the classroom. Please refer back to
Unit One to design learning strategies that will successfully keep students
engaged as you spend time tutoring students. Success of implementation may
best be achieved if students involved are also aware of the goals of the
tutoring session. Formal and informal assessments at the end of each tutoring
session can help to gauge whether students have achieved desired outcomes.

It can also help in planning the next tutoring session.
As teachers in the Clover Park School District must document time to
account for the money allotted for learning development, tutoring at-risk
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students could be a productive way to use this time outside of normal work
hours. Some strategies to consider when designing this time are:
•

Obtaining parental permission to spend time with students outside of
the normal school hours.

•

Using the computer as a tool to communicate with students who have
access to the Internet at home.

•

Establishing regular routines for tutoring sessions that are comfortable
for students, teachers, and parents.

•

Creating clear objectives for each session along with a way to assess
whether objectives have been met.

•

Informing pertinent office personnel and administrators of whom you
will be tutoring and when the tutoring sessions will take place in case
an emergency situation arises.

•

Collaborating with other teachers who may desire to work as a team to
provide tutoring services.

The time and effort put forth by teachers to establish successful tutoring
services outside of the regular school day is not an easy task and will demand
a great deal of planning on the part of the teacher. However, the benefit to atrisk students may well be worth the investment.

Tutoring by Trained Volunteers
Many successful tutoring programs and designed to utilize trained
volunteers. Some of these programs have volunteers that work with students
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within the classroom setting, and some have volunteers that pull students out
for individualized instruction. All teachers who plan to utilize the services of
volunteer tutors to meet the needs of students at-risk, should consider meeting
to discuss the goals and objectives of the tutors. They should develop
standardized guidelines and procedures for tutors to follow that can be used in
a training session where tutors can form a clear understanding of expectations.

If tutors will be pulling students out of the regular classroom setting, a tutor
coordinator needs to be available to oversee the program. The money to pay
the coordinator could come from Title I funding, or schools may choose to
utilize their facilitator to oversee this task. It is very important that schedules
be designed as to avoid pulling students out of class when important core
subjects are being taught.
The extent and nature of tutor training will depend on the nature of the
program. If the content of the tutoring sessions is very structured and/or
designed by a supervisor or teacher, then the tutor training may be minimized
and focus only on issues of developing rapport, staying on task and guiding
behavior, questioning and goal setting strategies. If the tutor will be expected
to plan a lesson for the tutee, then the training will need to be more intensive
and allow opportunities for the tutors to become familiar with the teaching
materials and how to develop plans.

All training programs should demonstrate instructional techniques that
you would like the tutors to use, focusing on interpersonal, management and
curriculum skills. Allow time for role playing, giving specific praise and
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encouragement. ("This paper is organized and clearly written" as opposed to
"Good job"). Tutors should be trained in an error correction method, accurate
record keeping, giving positive reinforcement and feedback, as well as how to
recognize when their tutees need additional help. A key skill for tutors to
practice is how to provide assistance without doing the work for the student;
tutees need to learn strategies so they can learn effectively on their own.

It is advisable to give tutors a handbook with all the training materials
and pertinent information, so they can refer back to it later.

Cross-Age and Peer Tutoring

Cross-age and peer tutoring are methods of instruction in which
learners help each other and in turn learn by teaching. Peer teaching or
tutoring is the process by which a competent pupil, with minimal training and
with a teacher's guidance, helps one or more student at the same grade level
learn a skill or concept. Cross-age tutors are students in higher grade levels
who work with younger students.

Peer and cross-age tutoring programs can take many forms, including
the following:

•

Resource Tutoring - where three or four pairs of students are
scheduled together in a resource room
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•

Classroom Tutoring - where teachers in tow grades set aside a
particular time and place for the tutoring and, in most instances use
cross-age tutoring.

•

Tailored Tutoring - where a teacher chooses a criterion, such as
vocabulary or fractions, by which to pair students.

•

Ripple Tutoring - where a school begins slowly with only a few
groups and gradually expands until all students and teachers are
involved.

When selecting students, it is important to start with those students most in
need and eager to participate. Planning is the essential element to ensure
smooth implementation and positive outcomes. Tutors must be trained with
an overview of what the tutoring process should look like. When students
become tutors it is recommended that instructional steps be kept to a
rrummum.

Some of the common ingredients that seem to permeate successful peer
tutoring programs include:
•

Students relating well to one another to achieve common goals.

•

Students being personally accountable for mastering the material and for
helping each other.

•

Students successfully building and maintaining collaborative relationships.

Peer and cross-age tutoring can be structured so both tutors and students
benefit. Peer relationships can contribute to social and cognitive development
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and socialization. Learning, friendship, and social growth are often positive
outcomes.

School-Wide Tutoring Programs

There are several steps to consider when implementing school-wide
tutoring programs to include:

•

Meeting with interested participants

•

Assessments of needs and resources

•

Defining goals and objectives

•

Program evaluation

These criteria have been compiled by reviewing a variety of successful
tutoring programs.

Meet with interested groups

Convene the key stakeholders who will contribute to and benefit from
the pro gram. In addition to teachers, specialists and administrators from the
schooL district, and postsecondary institution, this might include teachers and
staff from Head Start, child care or other early childhood programs, staff from
libraries, community or government agencies serving youth, County Offices
of Education (COE), families of children likely to be enrolled, AmeriCorps
staff and members, or work study administrators. You can decide how broad
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or narrow you want the preliminary meetings, but communicating with as
many people as possible will build greater support for the program later on.

Assess the needs and resonrces

The school or community already has assessment information such as test
scores, (either norm-referenced tests or performance assessments given by
teachers), attendance, suspension/expulsion, and retention rates, percentage of
students receiving failing grades, number of students taking remedial courses,
and anecdotal reports from teachers and families.

Collect and organize this information into a readable format, and examine it to
draw conclusions about the areas of greatest need. District level and COE staff
may be especially helpful here because they have access to a wide range of
data and are accustomed to analyzing it. Find out what other programs are in
place to meet the needs of various students and notice any gaps or
duplications in services. If your program is addressing a need not currently
being met, there is a greater chance of ongoing support and success.

Here are some questions you might ask to guide a needs assessment:

•

What is the skill level of students before beginning the tutoring
program?

•

What are the concerns of the teachers and parents about children's
school achievement?

•

How many children are retained in each grade level?
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•

How many children have below average grades?

•

How many discipline referrals were made in the previous year for each
grade level?

Financial Obligations

At first it may seem less expensive to have local staff develop a program
exactly suited to meet local needs, but if you take into account the cost of staff
time, creating a program from scratch is often far more expensive, inefficient
and frustrating than replicating and adapting an effective program. At times,
school staff will agree to donate time to support a program in which they
believe, which may seem like a bargain. However, in the long term this may
lead to burnout as people contribute extra unpaid hours year after year.
Administrative encouragement and expressions of appreciation can provide
some antidote to the burnout.

Tutor retention is usually higher and attendance more consistent if the tutors
are being paid or receiving college credit for their work. If you are considering
whether or not to pay the tutors, you must balance the cost of staff time to
constantly recruit, train, coordinate and supervise new tutors with the cost of
the tutor salary.

Financial resources are often scarce in schools, but this should not stop
a program in its tracks. Think creatively! With all the stakeholders involved,
someone will have access to resources or ideas how to leverage them.
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Define the mission, goals and objectives

These are the crucial decisions for your program and will require the
most thoughtful analysis and discussion by everyone involved. Some tutoring
programs emphasize only academic gains, other look for improvement in selfesteem, student attitudes and behavior. Some programs help students complete
assigned class work, while others have tutors work with students on
independent projects.

Design the program, including evaluation

This is the heart of the matter - how you will achieve your goals and
objectives. This process will proceed more easily if you've taken the earlier
steps, establishing relationships among the stakeholders, assessing the
community's needs and resources, and reaching consensus on the goals and
objectives of the program. You will pick the site for the program, decide
which students to serve and how many of them, the frequency and duration of
tutoring, screening and training of tutors, and what information will be used
for evaluation.
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Goal Setting and Authentic
Assessment Tools

Goal Setting & Authentic Assessment Tools
Setting goals and using authentic assessment tools are key components
to the success of all students, especially students' at-risk. Educators are
constantly assessing student progress. It takes a constant monitoring of
students' responses to determine whether they are truly mastering concepts
being taught.
The assessment and goal setting tools described in this handbook are
designed in a sequential order so the user can progress from the student's
initial diagnosis, identifying goals that should be accomplished, guiding tools
to assist in the process, and finally evaluation tools to effectively and
quantifiably measure the students progress.
It is difficult to help students achieve their goals if you are unsure of
their current proficiency level. So the first step in successful evaluation is to
take a critical look at students' skill and ability levels in order to diagnose
their needs. Assessments at this point will answer the question "Where are we
now?"

The second step take is to use analytical data to guide students through
the goal setting process to determine where they want to be. In this unit, tools
for goal setting will be discussed, that can be used to support students in the
development of achievable, attainable goals.
The third step is to use strategies involving data analysis to guide
students toward the goals that have been set. Webster's dictionary states, to
guide is to "lead or direct in a way; to conduct in a course or path; to direct or
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order; to influence; to give direction to; to instruct, to regulate and manage."
Instructors need to direct the actions of students so they will stay on the path
toward their next goal. The question we hope to answer in the third step is
"What will we do to ensure student success?"
Finally, progress must be evaluated. At this point, the question is
asked, "How did we do?" We look closely to see if goals have been achieved
or if remedial work is required.
It is important for educators to follow these steps in a regular order.

Too often, educators attempt to evaluate student achievement when there is no
clear data on where students are starting. For example, we may begin a school
year using the typical curriculum guides for math, reading, writing, & social
studies without taking into account where students are starting. We may have
very little knowledge about their degree of readiness. This problem is
eliminated if we take the time to diagnose where students are starting in the
beginning of the school year.

If, on the other hand, we first diagnose where students are and project
goals based on their needs, we can then guide them with an adapted course of
study. This results in a clearer picture of progress being made.
Tools included in this handbook are just a few samples of items that
can be used to achieve the above listed objectives. They represent a small
sample of what you may find available to serve the same purposes. Please
feel free to modify any of the tools to meet your own needs. You should also
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consider adding to the handbook whenever you come across additional
assessment and goal setting tools that work well for you.

Diagnose

In order to meet the diverse needs of students at risk, as well as the
other students in the classroom, it is necessary to know where students are
starting. Using diagnostic tools to assess where students are starting is the key
to monitoring and guiding student progress. Some diagnostic tools include:
•

Observations

•

Discussions

•

Interviews

•

Pre-tests

•

Diagnotic tests

•

Portfolio samples

•

Inventory checklists

Observation

Simply watching students work or listening to them read can tell the
teacher much about his skill and level of ability. This is probably the most
important tool to use with young students. Creating a folder with large note
cards with each student's name listed at the bottom is a nice tool to have while
observing. The teacher can flip to the card for the student being observed and
document critical data during classroom experiences. Writing notes on these
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cards throughout the grading period gives the teacher information to reflect
upon when it comes time to make quantitative comments on the report card.

Discussions
Engaging students in meaningful discussions on a given topic can give
insight into the student's familiarity of the material or subject matter. One of
the tools to get all students involved in a class discussion is the teacher's use
of random calling sticks. Random calling sticks can be as simple as Popsicle
sticks with student names written on them. Teachers will allow students time
to discuss their ideas to the questions, that you propose, with a partner or in a
small group to ensure that all students will have something to share when
called upon. A random stick is then picked from a container and the student
whose name is called, shares the answer. The stick is immediately placed
back in the container so all students have an equal chance of being called on a
continual basis. Discussions also give insight into the learning styles of
students. A teacher will quickly observe which of the learners feels
comfortable with verbal answers and which do not. Discussing new material
with each student to assess where they are is a powerful tool and can be done
while others are working on a project individually or in groups.
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Interview

This method is different from discussions, in that the teacher is the one
asking the questions. The goal here is to evaluate the familiarity of the
material, or the ability of the student to employ the skills that are being taught.

Pre-Test

Teachers are free to create their own pre-tests to assess students ability
to perform certain skills. However, many courses have pre and post-tests
built-in for diagnostic purposes. Often, the same test can be used to measure
student progress after teaching has taken place. Students should be confident
in the understanding of the purpose of the pre-test so they do not become
discouraged if they have difficulty.

Diagnostic Tests

These are broad-based tests used to measure a student's skill level
when compared to other students the same age. They are standardized and are
generally norm-referenced. Most diagnostic tests are administered by
qualified individuals however, there are some computer generated diagnostic
tests that can be administered to classes that will automatically print out a
variety of statistical data including growth from one testing period to another.
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Inventory
An educational inventory works in much the same way as the

traditional retail inventory. When you assess the students needing additional
assistance, you write down a list of their needs. Then you shop for ways to
meet those needs. There are several examples of student inventories included
in this section that can be used as a tool to collect data in areas of student
need.
The tools provided in this section are designed to assist in the process
of assessing students skills and abilities at a given time. How a student
compares with others is not nearly as important as how he/she progresses
toward his/her individual goals for growth.

Goal Setting - Where Do We Want To Go?
After you have the opportunity to evaluate skill levels by using some
of the suggested diagnostic tools, it is time to define clear, specific goals for
students. It is extremely important for students to know the purpose for
specific tasks. If a student is clear on the purpose, the motivation level may
be higher, and he/she will try harder to complete the task. If a students takes
part in creating the goal, the motivation level tends to increase even more
(Karlsson, 1996).
Most at-risk learners set easy goals, ones they know that they can
attain, or they lose sight of the goal as they progress through the activity or
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task. If they become frustrated quickly, they will abandon the original goal
and just want to finish as quickly and painlessly as possible, which will only
decrease their motivation level to try that same task again. Therefore, it is
important that students take some ownership in establishing and monitoring
goal attainment. This gives him/her the opportunity to be in control and build
self-confidence, which is a critical component for at-risk students.

Goal Setting - Self Reflection
At the beginning and throughout the school year, it is viably important
for students to have the opportunity to reflect and set meaningful personal
goals for learning and achievement. It is worth the time and effort to sit down
with each student as they fill out a goal sheet that can be revisited on a regular
basis. Using some of the diagnostic information at this point can be helpful.
Having a scope and sequence available for students may also be helpful when
it comes to providing a clear picture of expected academic requirements.

Objectives, Evaluations, & Timelines
Forms that clearly define objectives and evaluations may assist in
keeping the at-risk student on track. When students are clear on specific,
measurable goals, it enables them to keep track of their own progress. At-risk
students tend to be more successful when objectives or assignments are
broken down into manageable tasks, and each given a due date. This
technique can be used for students and educators as it helps the instructor stay
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on track and helps the student stay focused, manage time, and plan their
studies.

Scope and Sequence Charts
A scope and sequence is an important tool that can be utilized by both
the student and the teacher. The scope designates the content or concepts to
be addressed. The sequence tells in which order they will be addressed.
There are many sources of scope and sequence lists. They are available in
various forms from textbook publishers, local school districts, curriculum
suppliers and even some private home schooling organizations. You are free
to create your own that will reflect the information that you plan to cover in a
particular subject area.

Peer Assessment
Students' time is a relatively untapped resource. Involving them in
assessing the work of their peers can relieve teachers of some of the time
pressures involved in assessment. It can also be educationally sound because
evaluating the work of another challenges students to use their higher
intellectual skills of analysis and evaluation.

Rubrics
Rubrics can be created by the teacher or with the class. After an
assignment has been created, a rubric is a nice too I that can guide students
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through specific expectations. When the class has the opportunity to assign
points to the various attributes of the assignment, it gives them time to reflect
on what parts of the assignment or project are most important. Students who
know exactly what is expected on an assignment are able to monitor their own
progress. They can use the rubric to assign points to their own work, which is
a nice way to incorporate self-evaluation.

Contracts
Contracts are tools that can help guide students to reaching goals in
specific areas of development. Many teachers use contracts to focus students
on changes in behavior that may hinder them from being successful academic
achievers. Students, teachers, and parents can all participate on development
of the contract. The contract should focus on specific learning skills or
behaviors that need to be addressed. A few samples of general contracts are
included. These contracts can be easily augmented to fit varying objectives.

Evaluation - How Did We Do?
Once a teacher has diagnosed, set goals, and guided students along the
way, it's time to use the tools that will evaluate student progress. The
following pages provide sample of evaluation methods. There are many more
available through bookstores, testing services, curriculum fairs and
workshops. Keep in mind the most effective forms of evaluation are those,

P58

which evaluate progress, which you the teacher have projected and guided the
student toward. Once you evaluate, you have new diagnosis from which to
project and guide the student.
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Student Writing Inventory
Date

My Reading

Evaluate on a scale of 0 - 10

I like to write.

0 I 2 3 4 5 6 7 8 9 10

I am a good writer.

0 I 2 3 4 5 6 7 8 9 10

Writing is an important skill.

0 I 2 3 4 5 6 7 8 9 10

I like to show my writing to others.

0 I 2 3 4 5 6 7 8 9 10

The things I write are interesting.

0

Others can read and understand my writing.

0 I 2 3 4 5 6 7 8 9 IO

I write a lot.

0 I 2 3 4 5 6 7 8 9 10

O=not very much

I O=very much

2 3 4 5 6 7 8 9 10

What I'm best at writing is - - - - - - - - - - - - - - - - - I think writing is important because _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
The kind of writing I like to do most is

---------------

My favorite time to write is _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
My favorite place to write is _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
My favorite thing to write about is _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
The last writing I did was _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
To become a better writer I need help with - - - - - - - - - - - - Something I would like to write i s - - - - - - - - - - - - - - - TeacherNotes: - - - - - - - - - - - - - - - - - - - - - -
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Student Reading Inventory
Name

Date

My Reading

Evaluate on a scale of 0 - 10

I like to read.

0 I 2 3 4 5 6 7 8 9 10

I am a good reader.

0 I 2 r 4 5 6 7 8 9 10

I am a fast reader.

0 I 2 3 4 5 6 7 8 9 10

I understand what I read by myself.

0 I 2 3 4 5 6 7 8 9 10

I understand what someone else reads to me.

0 I 2 3 4 5 6 7 8 9 10

The tlllngs I read are interesting.

0 I 2 3 4 5 6 7 8 9 10.

I have a lot of books.

0 I 2 3 4 5 6 7 8 9 10

I like to tell others about the tliings I read about.

0 I 2 3 4 5 6 7 8 9 IO

O=not very much

JO=very much

My favorite book is
My favorite author is - - - - - - - - - - - - - - - - - - - - My favorite type of reading material i s - - - - - - - - - - - - - - My favorite time to read is _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
My favorite place to read is _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
My favorite tlllng to read about is - - - - - - - - - - - - - - - The last two books I read with someone else were

The last two books I read by myself were

Something I would like to read more is
Teacher Notes:
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Reading Process

Frequently

V. Synthesizing:
Selects cues
Blends words parts
VI. Monitoring:
Self-<:orrects

READING PRODUCT:
Comprehension
VII. Prediction:
Predicts story information
Predicts story sequence
(What might happen ... )
VITI.Analyzing/
Associating:
Can retell story or
information in own
words
Can recognize or infer:
Main idea
Details
Character development
Can recognize or infer:
Sequence
Cause and effect
Comparison
Can make judgments of:
Values
Reillity and fantasy
Fact and opinion
Can appreciate an author's
skill
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Occasionally

Comments

Diagnostic Reading Checklist
Student Name
Reading Process

Date-----Frequently

Word Identification
Strategies

I. Reading Intention:
Reads for meaning
(comprehension)
II. Predicting:
Uses context clues to predict
Rejects unsatisfactory predictions
Integrates meaning
III. Attention:
Able to take whole sections of text
(in contrast to word by word
reading)

Omits words in text
Transposes words in text
Adds words in text
Substitutes words
Graphic sirnilari ty
Semantic similarity
Sound similarity
Grammatical similarity
Changes meaning
IV. When In Difficulty:
Reads on to the end of a sentence
Rereads sentence
Uses initial letters as clues
Uses pictorial clues
Waits for help
Quits
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Occasionally

Comments

Writing Features

Frequently

Occasiona1Iy

N. Stylistic Features:

Literal language
Images
Metaphors
Comparisons/similes
Vivid vocabulary
Detailed descriptions
Sentence variety

V. Mechanical Features:
Punctuation
Capitalization

Possessives
Contractions
Subject-verb agreement
Tense agreement
(past, present,future... )

Verb endings
Spelling
(phonetic,
conventional)

P64

Not Enough
Information

Comments

Diagnostic Writing Checklist
Student Name
Writing Features

Date
Frequently

Occasionally

Not Enough

Information

I. Organizational Features:
Sequence of ideas/details
Cause and effect
Transitions
Introductions
(i.e. beginnings)
Conclusions
(i.e. endings)
II. Developmental Features:

Sentence sense
Story sense
Moral sense
Topic depth
Risk taking (Does the writer
experiment, try new things?)

ill. Sentence Features:
Simple sentences
Compounding (combining
sentences together)
Variety:
in beginnings

in endings
in length
Organization into paragraphs

I
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Comments

Reading Genres
Name__________

Date Due _______

Goal
Genre

Date

Title

Allegory
Biography
Essays and Editorials
Fantasy
Historical Fiction
Instruction

News
Novels

Parables and Fables
Plays
Poetry
Propaganda

Reference Books
Reviews
Science Fiction
Short Stories
Texts
Travel
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Date

Title

I Studied at Hollle !
Week of _ _ _ _ _ _ _ __

Name

Monday Night -

Started
Stopped

(!J

#Minutes

Parent Signature

Tuesday Night -

Started
Stopped

6

#Minutes

Parent Signature

Wednesday Night -

Started
Stopped

'[)

#Minutes

Parent Signature

Thursday Night -

Started
Stopped

'D

#Minutes

Parent Signature

Friday Night -

Started
Stopped

11

#Minutes

Parent Signature
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Independent Study
Student - - - - - - - - - - - Clc.ss/Subject _ _ _ _ _ _ Date _ _ _ __
Topic: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

What would you like to find out, experiment with, research, make, do, create, or explore?

Where will you get information to help you with your idea? (people, places, things)

How will you present your findings to others? (experiment, book, poster, report, etc.)

Materials needed:

When will your project be finished? - - - - - - - - - - - - - - - - - - - What will it look or be like? (include drawing or explanation)

What will other people learn from it? - - - - - - - - - - - - - - - - - - -

What will you learn from it?

Teacher approved _ _ _ _ __
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WRITING LOG /
STUDENT'S NAME: _ _ _ _ _ _ _ _ _ _ __
DATE

TOPIC

COMMENTS
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Grade Information
S t u d e n t - - - - - - - - - - - - - - - - - - - - School Year _ _ __
Present Age/Grade _ _ _ _ / _ _ __

Date of B i r t h - - - - - - -

1st Grading Period
Subject

2nd Grading Period
Grade

Subject

Grade

1. - - - - - - - - -

1. - - - - - - - - -

2. - - - - - - - - -

2. - - - - - - - - -

3. - - - - - - - - -

3. - - - - - - - - -

4. - - - - - - - - -

4. - - - - - - - - -

5. - - - - - - - - -

5. · - - - - - - - - -

6. - - - - - - - - -

6. - - - - - - - - -

3rd Grading Period
Subject

4th Grading Period
Grade

Subject

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

6.

6.

Grade

Comments:
1.

2. ---------------------------~

3.

4.
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Tests

Date of Birth - - - - - - - - - - - - - Age/Grade

SUBJECT

______
NAME OF
TEST

/

PRE· TEST
SCORE

POST·TEST
SCORE

Cate:

oate:

oate:

Date:

INTERPRETATION/
COMMENTS

I
I

i
Date:

Date:

oate:

oate:

oate:

oate:

Date:

oate:

Date:

Date:

oate:

Date:

oate:

oate:
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(

Name:
Date

Book log
Title

Pages
(From-To)
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Genre

STUDENT PROJECT TIMELINE
May be used to guide students through projects in nearly any area ofstudy.

Activity

Due
Date
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Date
Completed

Course Outline
Course title - - - - - School Year - Points
Received

Activity
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weekly Plan
Class/Subject _ _ _ _ _ _ _ _ __

Week of
Hour/Period

Materials Needed:

Topic(s):

Objectives:

DAY

ACTIVITIES/CONTENT COVERED

Monday

Tuesday

Wednesday

Thursday

Friday

Notes for next week:
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ASSIGNMENTS

Student_ _ _ _ _ _ _ _ __
School·----------Teacher---------~
Date___________~

Those in attendance:

Student Strengths:

Plan for Success (Goals):

Indicators:

Commitment for Success of Plan
Student Role:

Parent Role:

Teache·r Role:
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1--------------1,~~---i

GOALS
Name
Today's Date ________ Goals to be achieved by _ _ _ _ _ _ __
WHAT would I like to achieve? HOW will I achieve It?

Goal#1: - - - - - - - - - - - - - - - - - - - - - - - - - - -

YES, I did It! _ _

Improving _ _

Change goal _ _

Try again _ _

Goal#2: - - - - - - - - - - - - - - - - - - - - - - - - - - -

YES, I did It! _ _

Improving _ _

Change goal _ _

Try again _ _

Goal#3: - - - - - - - - - - - - - - - - - - - - - - - - - - -

YES, I did It! _ _

improving _ _

Change goal _ _

Try again _ _

Goal#4: - - - - - - - - - - - - - - - - - - - - - - - - - -

YES, I did It! _ _

Improving _ _
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Change goal _ _

Try again _ _

INDEPENDENT READING CONTRACT
Name - - - - - - -

APPROVED BOOKS & PROJECTS
Book Title

STUDENT SIGNATURE/DATE

Projects I Date Due

---------
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Behavior Change Plan
Behavior Change Plan for - - - - - - - - - - - - - - - - - - - - - - Date:-------------increase
decrease
maintain

Target Behavior:

Present frequency/duration/situation:

Desired behavior change:

How? Ideas/Brainstorming:

Try:

Who will assist?

student

parent

teacher

Implement plan for _ _ _ _ _ _ _ _ _ _ _ __
(how long?)
SUCCESSFUL if
(specify conditions)
If NOT, try
REVIEW on _ _ _ _ _ _ _ _ __
(date)
Thoughts/Comments:
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principal

other

contract
Date
, accept this contract and promise to

date
Signed - - - - - - - - - - - {student's signature)

(teacher's signature)

(parent signature)

Behavior contract
Date
I, - - - - - - - - - - - - - - - - - , plan to change my behavior by

Signed - - - - - - - - - - - - - - (student's signature)

(teacher's signature)
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contract
Date--------------

Agreement between
Party A (student) --------~------------and
Party B (teacher)
Party A agrees to do the following:

1.

2.
3.
Party B agrees to help Party A by:

1.

2.
3.
If this contract is successfully kepi, the following reward/situation will occur:

This contract will be reviewed on
by both parties.
At that time, it will be continued, terminated, or changed to meet agreed upon
standards.

(Party A)

(Witness)

(Party B)

(Witness)

(
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NOTES

CHAPTER FIVE
Summary, Couclusious, aud Recommeudatious

Summary
The purpose of this project was to develop a handbook that could be
used as a reference to assist teachers in the remediation of at-risk students at
the elementary level. To achieve this purpose, current research and the
examination of literature and evaluation of current teaching strategies were
considered and reviewed. Additionally, input from local educators and
parents in the Clover Park School District was solicited. Activities and
materials selected for the handbook were based on perceived needs of
educators, parents, and students.
Conclusions
Conclusions reached as a result of this project were:
1) Diverse teaching strategies and assessments may help meet the needs of at
risk youth.
2) Parent involvement is a key piece of the educational process. Therefore,
strategies need to be implemented which engage parents in meaningful
ways to support efforts to improve instruction.
3) Tutoring has proven to be an effective tool for at-risk students and should
be given consideration when mapping a plan for success of at-risk youth.

22
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4) Authentic assessment tools may provide parents, teachers, and students
assistance in setting meaningful goals.

Recommendations

As a result of this project, the following recommendations are suggested:

1) Implementation of the recommended teaching strategies may help meet
the needs of at risk youth. It is also recommended teachers try some of the
adapted instruction, tutoring, goal setting, and authentic assessment
strategies.
2) Implementation of the suggested strategies should begin as early as
kindergarten and used progressively through all grades at the elementary
level.
3) Specific training for all faculty and staff in the use of the handbook with
samples of specific strategies is suggested for successful implementation.
4) All students should participate pre and post assessments in order to help
analyze their success.
5) Parents should be encouraged to actively participate in the educational
process. They should be provided with an opportunity to participate in
surveys on an annual basis, which assess their level of satisfaction with the
education their children are receiving.
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